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Abstract I Resume

The author reports on research on language use at the Gymnasium level
(after Grade 10 and prior to university) in Greenland. Although encouraging
in terms of Greenlandic language use, the report warns of possible future
problems. These stem from the post-colonial situation with both Green
landic and the colonial language (Danish) in use, and the need to educate
children in Greenlandic and in a language suitable for competition in the
world as a whole.

L'auteure presente un rapport de recherche sur I'usage linguistique au
niveau du Gymnasium (apres la 10e annee et avant les etudes universi
taires) au Groenland. Bien qu'i1 presente des resultats encourageants en
matiere d'usage de la langue groenlandaise, Ie rapport signale des
problemes potentiels. Ces demiers sont issus de la situation postcoloniale
d'utilisation de deux langues (Ie groenlandais et la langue coloniale qu'est
Ie danois) et du besoin d'eduquer les enfants afin qu'ils s'expriment en
groenlandais et dans une autre langue adaptee ala competitivite aI'echelle
mondiale.
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1. Is Greenlandic an Endangered Language?

V\lhen I presented a paper with the title Discourse Pradices in Nuuk
Greenland 1at the International Symposium Minority Identities Today held
at the University of Aberdeen, 19-21 June, 19992 I was placed in a session
called "Threatened Identities". I would not have placed it there, myself, not
at this moment in the development of Greenland.

By law, Greenland is a monolingual, Greenlandic-speaking community.
However the population of Greenland is very small-only 56,000 people
and Greenlandic is a minority language in the sense that it is a language
spoken by some 50,000 persons in a country with a numerically fairly high
bilingualism of Greenlandic and Danish. Under these conditions, there is a
definite danger of language shift some time in the future, and even a danger
of the loss of identity.

After what was felt to be a crisis in the 1960s and 1970s, the Danish
former minister of Greenlandic Affairs, himself a Greenlander, Knud
Hertling, chose at a conference on Minority Languages in Edinburgh in 1990
an asserting title, not a questioning one for this paper. He titled it: "How
Greenlandic Survived as a Minority Language" (Hertling, 1992). Indeed for
the time being the Greenlandic language is not in any acute danger at all,
but it might soon encounter a new crisis simply because it has prevailed too
much! In this article I will show that young people in the Greenlandic
gymnasium are aware ofthe language situation, and Iwill demonstrate their
attitudes. Data will be drawn from a pilot-project done in 1998 and 1999,
partly done as a parallel to a project in Nunavut. In the end of the article I
will broaden the perspective and return to the issue ofwhether Greenlandic
will become a threatened language. However, since the historical inheri
tance from the former centuries is a very decisive factor in the language
situation of Greenland, both viewed separately and in comparison with
Nunavut, I will present the reader with a short outline of the development
and use of languages in Greenland through the decades.

2. A Historical Survey of the Development of Greenland

Greenland was a colony of Denmark from 1721 until 1953, and a
hermetically closed country. Communication in Greenland was carried out
almost exclusively in Greenlandic. Greenlanders became a reading com
munity before 1850, even in small communities. In 1851, one authorized
orthography was created and Central West Greenlandic was made a
standard language. Furthermore the education of teachers was institution
alized in approximately 1850 when two Teacher Training Colleges were
established in Greenland to educate young Greenlanders to become cate-
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chists. The Greenlanders became a writing community during the last
decades ofthe 19th century, foremost by writing newspaper articles in and
in their own Greenlandic newspaper. The newspaper shows that they
already had an awareness of ethnicity and nationality when it started in 1861
(Langgard, 1998).3

Through the following decades their ethno-national awareness in
creased, without however becoming politicized with a demand for inde
pendence. They created a written literary language from the beginning of
the 20th century (and even in the 19th century with some hymns). Through
the years a substantial literature has been written in Greenlandic (some 250
to 300 volumes of original Greenlandic lyrics and prose, in addition to oral
narratives that have been written down and in addition to foreign literature
translated into Greenlandic).

In the second decade of the 20th century the Greenlanders debated
and negotiated their ethno-national concepts among themselves. One of
the main issues, because of the beginning of a large-scale fishery in
Greenland, was whether their ethno-national identity resided in the kayak
or in the oral tradition (i.e. their history), in their language and in their love
for their country (Langgard, 1998 and 1999). Further, at the same time,
some recommended an enhanced knowledge of Danish as an instrument
to obtain more knowledge, Le. in heuristic function (see Storch, 1913, and
Jonathan Petersen in a song published in 1913 in the songbook Erinarsuutit
[Petersen, 1913)). This means that the Greenlandic language was already
consciously intertwined with the ethno-national identity, but without exclud
ing the need for Danish to be learned as a foreign language for heuristic
goals.

Because the Greenlandic elite increasingly wanted more Greenlanders
to obtain some knowledge of Danish, Danish finally, in 1925, became a
school subject, although not a major one. However not until after 1950 was
a major effort made to teach Greenlanders the Danish language. By then,
the goals formulated by Greenlandic political spokesmen were to let Green
land become a more integrated and equal part of Denmark and to let the
children obtain near-Native or Native competence in Danish. Simultane
ously, the fight against tuberculosis succeeded. The children survived and
this meant for the first time a real shortage of Greenlandic-speaking
schoolteachers and a heavy import of Danish teachers without any knowl
edge of Greenlandic (see Berthelsen, 1990:333 ft.). VVhat was intended to
mean more modernization and equalization developed into so-called Dani
fication. The Greenlanders felt oppressed and feared the loss of their
identity by losing their language (although even during these years Green
landic mother-tongue-speaking children were always taught Greenlandic,
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even in the higher grades in the school system). The fight for decolonization
of the mind started. Young Greenlanders fought for Horne Rule and it was
established in 1979, twenty years ago. A deliberate movement of Green
landification then began. A further Greenlandification has taken place since
1994 when the school-system was changed from a school with both a
Greenlandic stream and a Danish stream to a so-called integrated school,
that is a Greenlandic-speaking school.

If one asks how the Greenlandic language survived the period from
1953 to 1979, I think that one very important part of it is the long and steady
development of Greenlandic into a written language, and the teaching of
spoken and written Greenlandic (including some grammar) in the schools
by educated mother-tongue speakers more than a hundred years before
Greenlanders felt the language to be threatened at all. This line of devel
opment is totally different from the one found in the Baffin Region in
Nunavut,4 and it is of course very important to bear this difference in mind
when comparing the present situations in Nuuk and in Iqaluit (Collis, 1990;
Dorais, 1996). From a period in the 1960s with strong feelings about the
Greenlandic language as the most important symbol of their Greenlandic
identity, because of the years when Greenlanders feared for the death of
Greenlandic, we have gradually reached a phase where almost none ofthe
younger generation fear for the death of the language due to a certain
degree of "cultural lag". Some middle-aged people, however, still retain
attitudes like those they had when younger.

Apart from the inheritance of fear having an impact on the present state
of affairs, another important factor is demographic development as far as
ethnicity is concerned. A reasonable hypothesis is that a decrease in the
number of Danes will be felt as a decrease of pressure on the Greenlandic
language.5 Statistics gathered in Greenland do not distinguish between
Greenlanders, Dane and others. The only distinction made is between
persons bam in Greenland and those bam outside Greenland. However the
figures are estimated to be more or less equivalent to a distinction by
ethnicity. In this way, the statistics are interpreted to show a decrease in
the number of Danes in Greenland. The number reached a peak in 1988 of
17.5% of the total population; in 1998 there are only 12.4%. A large
proportion of these are concentrated in Nuuk, where in 1998 out of a
population of approximately 13,500 persons, 23.7% were born outside
Greenland. Both of these percentages are still slowly decreasing (the
figures for 1999 are, respectively, 12.13% and 23.37%) (Grenland, 1998;
Grenland, 1999).
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3. A Canadian Investigation as an Instigating Factor

I was asked to conduct an investigation in Greenland, parallel to a
Canadian one: "Discourse Practices in the Baffin Region". I decided to start
with a pilot project in Nuuk. Since 1994, a Canadian research team under
the direction ofLouis-Jacque Dorais of Universite Laval, Quebec and Susan
Sammons of Nunavut Arctic College, Iqaluit, has been investigating dis
course practices in Iqaluit, the capital since 1999 of home-ruled Nunavut,
and in two smaller Inuit communities. Following Gumperz (1992), they
define discourse practices as the culturally relevant ways through which
various individuals and groups communicate linguistically among them
selves within the confines of a multilingual community. Referring to Chase
Hensel's book, Telling Our Selves, (Hensel, 1996), they state that these
practices contribute to defining the ethnic identity of the speakers. Their
data and analysis of them have not been published yet, but communicated
at conferences, such as the 11 th Inuit Studies Conference, held at the
University of Greenland, Nuuk, in September 1998. Below, I will refer to
their paper presented at that conference which will be published in a
forthcoming volume of proceedings (hence referred to as Dorais and
Sammons, forthcoming).

4. The Goal of the Pilot Project in
"Discourse Practices in Nuuk"

If one is concerned with the preservation of Aboriginal languages, one
of the more alarming results from the research in Canada in 1994 was that
there seemed to be an age correlated variation in the use of Inuktitut
according to the self reports of young people in Iqaluit. By now (June 2000)
the Canadian researchers have analysed the data collected in Iqaluit, where
they conducted 202 interviews, ofwhich 126 were schoolchildren, including
those in high school.6 The authors note:

As far as language behaviour is· concerned among Inuit chil
dren, some variation is found between students whose two
parents are Inuit (78% of oursample of101), versus those from
mixed marriages (22%). In the totally Inuit sample, about 500/0
ofthe children state that they speak Inuktitut or mostly Inuktitut
with their parents. Variation by age is not evident until the
children reach high school, where their responses are closer
to 40%. In the lowergrades, almost 40% ofthese children state
they speak Inuktitut or mostly Inuktitut with their siblings. This
percentage decreases to approximately 30% from grades 5 to
7 and to 0% by high school. Almost 30% of this group reports
speaking Inuktitutlmostly Inuktitut with their friends up to grade
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3, while only three children report speaking Inuktitutlmostly
Inuktitut with friends by the time they reach high school...
(Dorais and Sammons, forthcoming)

Since this individual shift in language usage, in my opinion, could signal
a danger of future language shift in the population, it was important to
investigate whether the same shift was to be found in Greenland.

In Iqaluit an important transition takes place when children start grade
4. In the first three grades, children with Inuktitot as their mother-tongue
language can attend the Inuktitut stream with Inuktitut as the language of
instruction. However, when they reach grade 4, they must switch over to
English, getting Inuktitut only as a subject of instruction and only taught as
a second language (although it is their mother-tongue language). This
transition is a serious obstacle to the rate ofsuccess in school for this group
ofchildren, furtherworsened by the lowereducational level oftheirteachers,
most ofwhom are Inuit themselves but teaching in English.7 However, those
children who make it to high school are those who show the partial language
shift documented by Dorais and Sammons (forthcoming).

Since most of the children with Greenlandic as their mother tongue
attend classes with Greenlandic-speaking teachers, and as Greenlandic is
used as a language of instruction to a high degree in these classes, they,
ofcourse, must use Greenlandic and further develop it in school. Therefore,
it is irrelevant to ask whether they can read or write Greenlandic,8 because
it is a known fact that they acquire this competence in school. In Greenland,
the interesting transition comes with their start in the gymnasium or other
educational systems.

In Greenland, education at the gymnasium level (in Danish: Den
Gymnasiale Uddannelse, or GU, as it will be referred to hence) is the only
part of the educational system in Greenland, which is still legally part of the
Danish education system. Further, apart from teachers teaching Green
landic, gymnasiums have almost exclusively Danish staff speaking no
Greenlandic. Therefore, in the pilot project, I chose to concentrate on
students attending a gymnasium in Greenland. Further, out of the three
gymnasiums of Greenland, I chose to begin with the gymnasium in Nuuk,
because Nuuk, the capital of Greenland, is the community in Greenland
with the highest percent of Danes. Further, Greenlandic mother-tongue
speakers are in general mixed with Danish mother-tongue speakers in
classes at the gymnasium. The only exception to this is the teaching of
Greenlandic (for mother-tongue speakers, taught as a l1Jother-tongue lan
guage).9 All this means that the conditions for use of Greenlandic at the
gymnasium in Nuuk must be considered among the worst to be found in
Greenland. If Greenlandic is endangered anywhere in the Greenlandic
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educational system, the Nuuk gymnasium is certainly where this would be
seen. Further, those who graduate from gymnasium are those from whom
many of the future's most influential Greenlanders will be recruited. For
these reasons, the gymnasium in Nuuk must be considered an interesting
and important population from which to draw the sample forthe pilot project.

Anticipating the analysis below, not surprisingly for anyone familiarwith
Greenland over these years, we could document that those young Green
landers who have Greenlandic as their mother-tongue language or as a
good second language did not stop using it during their years attending
gymnasium, even when being at the gymnasium. The more interesting part
was to investigate further details, that is investigating along the lines
outlined by Fishman (1992): ''who speaks (orwrites) what language (orwhat
language variety) to whom and when and to what end" through self reports
and through evaluations of co-students, including language attitudes. The
main focus is placed on the ethno-national aspect in discourse practices,
as it is in the parallel Canadian project.

5. The Data Collection

The first part of my pilot project, funded by Home Rule of Greenland,
was carried out in Greenland during the fall of 1998. Some students at our
Department of Greenlandic Literature and Language at the University of
Greenland participated in designing the questionnaire, made the interviews
and transcribed the tapes, all as part of a course, and used the data for their
examination papers. 10

Two classes at the gymnasium in Nuuk, one of them a first grade class
(below, 1GU), the other a last grade class (below, 3GU) were interviewed
in order to document their use of Greenlandic versus Danish and their
attitudes to the discourse practices. We interviewed 27 out of the 31
students, that is approximately 10 percent of the whole population of
gymnasium students in Nuuk. However, one student, being a newly arrived
American exchange student, was interviewed in English, but had not yet
acquired competence enough to distinguish between Danish and Green
landic. This leaves us with a sample of 30 students, 27 respondents and 3
non-respondents.

The next step was a parallel investigation at the gymnasium in
Aasiaat. 11 However, I have not worked up this data yet, so they will be dealt
with later in another paper.

The reason for choosing whole classes instead of picking individuals12

was that through this it would be possible to triangulate the data by
comparing self-reports of a group with the descriptions of this group made
by other groups in the classes. The data would to a certain depth describe
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the habits of each of the classes. If I had chosen in a pilot project to pick
the sample at random we would not have had that opportunity, and still the
size of the sample would have been far from any talk about statistical
reliability, even without considering subgroups of the sample and multivari
abies.

Choosing whole classes, of course, implied that the classes chosen
might be deviating from the average class. In fact, it turned out to be the
case for one of the two classes (see below). The Canadian questionnaire
was designed for the situation in the Baffin region. Obviously, it was
designed for a situation that includes some fear of language shift. Some of
the questions were felt to be out of context in a Greenlandic setting.
However, in order to obtain compatibility with the Canadian results, the first
part of our questionnaire in Nuuk, the "Canadian part", was more or less a
translation of the most important questions of the survey used for adults in
Nunavut,13 while the last part of our questionnaire, the "Nuuk part", was
designed directly for the situation in Greenland and especially at the
gymnasium GU in Nuuk. The fad that the questions in "the Canadian part"
of the questionnaire were felt to be less fitting in Nuuk, reflects the fact that
the situations in Nunavut and in Greenland are different.

In both parts ofthe Greenlandic questionnaire we had closed questions
as well as open ones. In general, the issues of the questionnaire were
brought up in a closed question, to be followed by an open one, as can be
seen in the appendix of this paper, reproducing the questionnaire in an
English translation. This approach was taken over from the Canadian one,
even though I was well aware ofall warnings against using such a procedure
in quantitative research on the grounds that the answers to the open
questions would be impossible to process in a database. I did it for two
reasons, first to get material compatible with the Canadian survey, and
second-especially valuable in a pilot project-to obtain answers that were
unanticipated.

The students are divided whenever they are taught Greenlandic. The
levels for Greenlandic taught as a subject are: 1) level A, Greenlandic as
the mother tongue of students; 2) level B, Greenlandic as the second
language of students, and 3) level C, Greenlandic as foreign language for
students who do not speak it at all. In Nuuk, students at level C, including
even children brought up in Greenland, are still to be characterized as
monolingual Danish speakers. In the analysis in general, I will group the
students on the parameter oftheir level of Greenlandic taught as a subject:
A, 8 or C. This division of the students does not depend on their own
evaluation. VVhen starting at the GU, all students go through tests evaluating
their competencies in Greenlandic. However, the division in Nuuk that
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matters is between A on the one hand and then Band C on the other hand,
with a few exceptions, notably a few level 8 students being naturally
bilinguals. In the second part of the questionnaire, the respondents were
divided through self reports into naturally bilinguals, primarily Greenlandic
speaking and primarily Danish speaking. Naturally bilinguals were defined
as those who had spoken both Greenlandic and Danish before starting
school. Considering relevance, the questions asked to these three groups
differed to some degree, as can be seen in the Appendix. This grouping is
inherited in the data, because some questions were asked to "primarily
Greenlandic speaking students" and to "natural bilinguals" excluding the
other students as not relevant. VVhenever it matters, I will draw on this
distinction as an extra parameter. The use of different groupings is a
complicating factor in processing and reporting the data. It does, however,
offer the opportunity to refine the picture of discourse practices.

6. Analysis of the Data from GU in Nuuk

The main focus in this article will be on the data from the "Nuuk part"
ofthe questionnaire. The data from ''the Canadian part" of the questionnaire
will focus when it is published with the Canadian data collected in Nunavut.

In the following sections, I will comment on whether Greenlandic is
actually spoken by the students at the gymnasium, and then analyze their
attitudes based upon the interviews. Finally I will look at the data in the
interviews in a greater Greenlandic context.

7. Greenlandic Used During the Interviews

The pilot project in Nuuk also documented the use of Greenlandic in
the discourse practices of the gymnasium students during the interviews.
Our questionnaire was written both in Greenlandic and in Danish. All
gymnasium students attending A-level classes in Greenlandic, that is
mother tongue teaching, chose to be interviewed in Greenlandic. As there
is no reason why this correlation should not be representative, we consider
this to be a demonstration of the strength of Greenlandic.

Numerically, the data may not seem convincing as only 15 respondents
out of 27 were students taking Greenlandic taught as a level A subject (that
is mother tongue level) and only these 15 answered in Greenlandic. The
remaining respondents were 4 level B students Oevel B is Greenlandic
taught as a second language) and 8 level C students (being taught Green
landic as a foreign language). However, if sorted by class, we have the
following figures in Table 1 (where 1GU is a class of those in the first year
of the triennial gymnasium and 3GU is a class at the final year) (Table 1):
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Table 1

Karen Langgard

A-Ievel B-Ievel C-Ievel

1GU+3GU: 30 17 5 8

1GU total: 18 14 2 2

Respondents: 15 12 1 2

Non-respondents: 3 2 1 0

3GU total: 12 3 3 6

Respondents: 12 3 3 6

Non-respondents: 0 0 0 0

The total of level A students was thus 14 out of 18 in 1GU, but only 6
out of 12 in 3GU. The difference between the two classes has to do with a
tendency during the three years of a higher percentage of primarily Green
landie-speaking students dropping out than of the other groups.14 Further,
an important factor is a decrease in the number of Danish-speaking young
persons that start in gymnasium.15 However, even these two factors do not
make our 3GU totally representative. It is extreme in its composition, and
also as compared with other classes in the last year of their GU education
in the same year.16 On the other hand, it is revealing that even in this setting,
Greenlandic was used - cf below.

The interviews in Greenlandic contained no code-switching or use of a
mixed code17: none of those interviewed switched over to Danish for whole
sentences or whole turns of the interview nor did they do it for parts of
sentences, although some did in order to stress the discourse situation or
to convey a message, e.g. of group identity. Nor did any mixing of Danish
and Greenlandic take place as part of a mixed code (that is switching as
part of a generally used language habit, without a specific reason for every
switch).

In the Canadian interviews and also in the home observations, it
seemed to be normal to have not only sentence external code-switching,
but also sentence internal code-switching (personal communication, Dorais
and Sammons, October 1999, in Iqaluit, Nunavut). However, research on
the extent, the patterns and the reasons behind this code-switching-or
perhaps mixed code-is needed, also in order to find out whether and what
kind of a development is taking place. It might be the development of a
stable mixed code, it might be a step towards language shift, which might
on the other hand be re-directed by the establishment of Nunawt.
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Nowadays, code-switching also takes place in Greenland among bilin
guals, of course, but it's not a general feature of the language situation. In
our questionnaire, the answers to questions 8 a and b and question 9 a and
b in the "Nuuk part" of the questionnaire, might very well imply some
code-switching too, when they answered "both of the two languages" (cf
below, next section). But still, when Greenlandic seemed to be endangered
in the 1970s and in the beginning of the 1980s, the number of monolingual
Danish-speaking Greenlanders seemed ''too high" and the number of the
by then so called "double semi-linguals,,18 seemed ''too high". When
Greenlandic in those days was used in an "unsatisfying" way, it was felt to
be used with a syntax which was too simple and with all too many Danish
loanwords adjusted to Greenlandic through an "i"+ inflection.19 However,
in general, Greenlandic was the basic language constituting the sentences.

8. The Reports on the Discourse Practices

Although all level A students (with Greenlandic taught as a mother
tongue language) did their interviews in Greenlandic, that does not indicate
anything about actual discourse practice in daily communication at Den
Gymnasiale Uddannelse. Self reports and the reports from others do,
however.

In question 8 a and b and in question 9 a and b of the "Nuuk part" of
the questionnaire (cf. the appendix), we asked the primarily Greenlandic
speaking students and the bilingual ones whether they used Greenlandic,
Danish or a mixture of the two languages when talking small talk at Den
Gymnasiale Uddannelse and when discussing subjects of instruction
among themselves. The self-reports of the mother-tongue speakers of
Greenlandic (attending A classes in Greenlandic taught as a subject)
indicated that Greenlandic was used to a high degree (see Table 2).

In 1GU only 1 of the 12 A level respondents answered "Danish" and
only ''towards bilinguals", in all other cases the answer was either "Green
landic" or "both of the languages". I find it especially interesting that 9 of the
12 respondents reported that they speak Greenlandic about subjects of
instruction towards primarily Greenlandic speaking co-students. This self
reported practice is in full accordance with what we experience at the
University of Greenland. Our students in the Department of Greenlandic
Language and Literature are mother-tongue speakers of Greenlandic,
although we have some guest students, some of whom are Danish-speak
ing. Concerning the 3GU with 12 students in total, it was worthy ofnote that
even in this class the level A students (only 3 of them!) would still use their
mother-tongue language when talking with primarily Greenlandic-speaking
students and with bilinguals, thereby indicating just how strong the position



246 Karen LangglJrd

Table 2

The 12 A level Speaks Speaks Speaks
respondents of 1GU: Greenlandic Greenlandic Danish
'Nuuk8a+b'and 'Nuuk9a+b' and Danish

Speaking every day talk to 8 4 0
primarily Greenlandic speaking
students

Speaking every day talk to 0 11 1
more or less bilingual students

Speaking about classes and 9 3 0
homework to primarily
Greelandic speaking student

Speaking about classes and 3 8 1
homework to more or less
bilingual students

of the Greenlandic language is in actual discourse practice in Greenland
(see Table 3).

It is the same student who answers "Greenlandic+Danish" in all three
instances in the second column of Table 3.

Table 3

The 3 A level respondents Speaks Speaks Speaks
of 3GU:'Nuuk8a+b' Greenlandic Greenlandic Danish
and 'Nuuk9a+b' and Danish

Speaking every day talk to 3 0 0
primarily Greenlandic speaking
students

Speaking every day talk to 2 0
more or less bilingual students

Speaking about classes and 2 0
homework to primarily
Greenlandic speaking students

Speaking about classes and 0 1 2
homework to more or less
bilingual students
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In question 10 in the "Nuuk part" ofthe questionnaire (cfthe appendix),
partly to get information on discourse practice, partly to get an idea about
attitudes, we asked the students attending Greenlandic mother-tongue
teaching, the A level students, whether they would switch from Greenlandic
to Danish if a monolingual Danish speaking student came up to them. None
of them objected to the presupposition, but noted that they speak Green
landic together at Den Gymnasiale Uddannelse. In 3GU one of the three
level A students answered, that they would switch "always", one that they
would switch "sometimes" and the last one that they would "never/seldom"
switch. The result in 1GU was, that out of the 12 level A students, 3
answered "never/seldom" and 9 answered "sometimes". The only natural
bilingual among the 8 level (Greenlandic as second language) students
was also asked the question and answered "sometimes", too.

In question 13 a and b of the "Nuuk questions", in order to triangulate
the self-reports by the Greenlandic-speaking students we asked the C-Ievel
students (with Greenlandic as a foreign language) and those three of the
level B students (with Greenlandic as a second language) who were not
natural bilinguals, whether the Greenlandic-speaking students when they
were together with them would speak Greenlandic among themselves and
if yes, whether they felt this to be annoying for them to witness.

To the first ofthe questions, all ofthem (5 C level and 3 B level in 3GU,
2 C level and 1 B level in 1GU) answered "yes". All said that they did not
feel annoyed except one ofthem (level C in 1 GU) who answered that from
time to time it would have been nice-out of curiosity-to understand their
talk (but there is no aggression in the voice at the recorded tape).20 The
practice at the gymnasium seems to be that one will switch ifthe subject is
considered to be of interest to the monolingual Danish-speakers, as is the
case in general in the society, according to my experience since 1981.21

The answers to the questions seem to confirm discourse practices as
indicated by Greenlandic-speaking student self-reports. Further, none of
the groups hinted at any politicized attitudes in discourse practices.

9. Language Attitudes in GU

The last analysis in section 8 includes language attitudes, which will be
described.

In question 14 a and b of the "Nuuk questions", we asked the whole
sample whether the discourse practices at the gymnasium gave them
communication problems. All answered "no", but none gave any examples.

In question 14c and d of the "Nuuk questions", we asked the whole
sample whether they felt the discourse practices at the gymnasium to be
annoying. The numerical figures are shown in Table 4.



-e
~
t:

'"-J
t:e
~

~
~
C\I

Table 4

'Nuuk 14 c + d'
"Does the Total of 1GU 3GU 1GU 3GU 1GU 3GU
discourse practice 1GU and A level A level B level B level Clevel C level
annoy you?" 3GU students students students students students students

Yes 10 4 2 1 1 0 2

No 17 8 1 0 2 2 4

Comments 11 4 2 1 1 0 3

No comment 16 8 1 0 2 2 3
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Only half ofthe respondents in 3GU had some comments. Ofthese six,
three were level C students O.e. with Greenlandic as foreign language) and
all three of them hinted that it was a problem for the Greenlandic-speaking
students-in paraphrase: 1) the monolingual Greenlandic-speaking stu
dents lowerthe level, 2) in the classes some are left behind, especially when
they are asked to give a talk, 3) of course, it is difficult to accept that Danish
is necessary in order to cope with the society when this is Greenland. The
one B level student who answered "yes", said, "probably, one would master
the language better if one should only master one language" (his answers
to "the Canadian part" ofthe questionnaire show us that he is embarrassed
by not being better at Greenlandic, having a Greenlandic mother). Finally,
two ofthe three A level students answered "yes", one ofthem, because he
sometimes found it difficult to explain subjects of instructions in Greenlandic
to his Greenlandic mates and in this felt the Danish-speaking students to
be more qualified in their mother-tongue. The other one student felt it unjust
that primarily Greenlandic-speaking students have to do a bigger effort then
their Danish-speaking mates because, in fact, these don't have to learn to
speak Greenlandic (however he is not objecting to the use of Danish, since
in the next question, he notes that it is a good thing when considering the
prospects of further education in Denmark).

In 1GU even fewer answered ''yes'': five out ofthe 15 respondents, and
among these none ofthe C level students. One ofthese five was the B-Ievel
student of the class-his comment was that it causes a little confusion,
when one talks to somebody in Danish and then in the end has to explain
it in Greenlandic (this student is the only natural bilingual of the B level
students, but on the other hand has ended up with Greenlandic only as a
good second language, which might make the student especially aware of
using both languages, although it might cause him discomfort because of
the expectations of his co-students to his level of bilingualism). Of the
remaining students that answered ''yes'' (all four of them A level students),
two female respondents may have some general complaints on discourse
practices, but their actual answers rather seem to be comments that spring
from specific problems with some co-student(s), because both mention they
have been called names in Danish. Maybe, their answers have a connection
with the answergiven by a male C level student to question 15b ofthe "Nuuk
questions" that it is positive that he cannot understand abusive words
spoken in Greenlandic towards him. These three answers might represent
a very personal internal fight, oreven just mirrorwhat happened that specific
day. This leaves us with two more answers with ''yes'' from level A students
in 1GU. One of these A level students gives as an example, that when
Danes try to speak Greenlandic, they are laughed at while the Danes do
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not do the same to the Greenlanders. Finally, the other one of these two is
the only general answer, which is negative, stating that the student found,
especially in the beginning, that the discourse practices were too much
Danish, differing from the situation in the school, and that it is annoying that
Danish is used at the bulletin board of the gymnasium. However when
asked in the next couple of questions if anything is felt to be positive, the
answer is that because many are monolingual Danes it is acceptable to
have two languages.

These more "negative" questions (question 14a+b+c+d of the "Nuuk
questions') were followed by a more "positive" one, question 15 a+b of the
"Nuuk questions" in which we asked whether the students found something
positive in the discourse practices at the gymnasium (Table 5).

Only one A level student answered "no", and he answered "no", too, to
the question about whether it was annoying (question 14c). Most of the
other A level students answered that it was a good thing because it had a
positive effect on Greenlandic-speaking students' development of fluency
in Danish, many of them underlining the importance of this for their further
education. The same goes for the level C students, except for one born in
a mixed marriage, who thinks that using only one language would be best,
because if it was Greenlandic he would have learned more Greenlandic.
The level 8 students are all positive, but for different reasons, one because
''then those who are not good at Danish can speak Greenlandic together",
another because ''with two languages we can all understand it" and then
finally the third one finds that "some expressions are better in Greenlandic,
some jokes are better"!

In the last questions of the interviews, question 19 a+b of the "Nuuk
questions", the students were asked whether they wanted something to be
changed in the discourse practices at the gymnasium (Table 6).

In 3GU, of the three level A respondents (those being taught Green
landic as their mother tongue language), one did not have any proposals,
one would like to be taught English with Greenlandic as an instruction
language and the last one said that ''there are some hindrances, but that
there would be many more hindrances if they should use Greenlandic for
everything".

None of the 8 level respondents had proposals, but four out of the six
C level respondents (Le. the Danish speaking students!) had comments on
behalf of the primarily Greenlandic speaking students or had thoughts on
the ethno-national aspect-in paraphrase: "many would like more usage
of Greenlandic, because they are restrained and nervous when they use
Danish", "level differentiation in Danish as subject of instruction",22 "more
possibilities for Greenlandic speaking students, e.g. Danish as foreign



Table 5

'Nuuk 15 a + b'
"Do you feel that
the use of two Total of 1GU 3GU 1GU 3GU 1GU 3GU
languagesentails 1GU and A level Alevel B level B level C level C level
something positive?" 3GU students students students students students students

Yes 22 11 3 1 2 2 3

No 5 1 0 0 1 0 3

Comment 23 11 3 1 2 2 4

No comment 4 1 0 0 1 0 2
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Table 6

'Nuuk 19 c + d'
"Would you like
something connected
with the discourse Total of 1GU 3GU 1GU 3GU 1GU 3GU
practice at GU to 1GU and A level Alevel Slevel S level Clevel Clevel
be changed?" 3GU students students students students students students

Yes 5 2 0 1 0 0 2

No 20 8 3 0 3 2 4
Comments 12 3 2 1 1 1 4
No comment 13 7 1 0 2 1 2
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language", "everything ought to be in Greenlandic". Further one of them
suggested that students ought to find the courage to co-work across the
language border. This last comment will be correlated to the self-reports on
interrelations between the students in section 13, below.

In 1GU an interviewer forgot to ask the question to two level A students.
Of the other 13 respondents, only five commented on it at all. Out of these
five, one, a level C student, said that he felt it to be OK when it is possible
to use two languages, and another, a level A student reported she never
thought about it. This leaves us with three comments, of which the level B
respondent asked for a differentiation of levels in Danish taught as subject
(for this issue, see next section) and an increase in the use of Greenlandic
in the teaching in order that they could leam it better. Finally two of the A
level respondents said in paraphrase: "it would of course be better if there
could be more teachers speaking Greenlandic, because almost all the
students are Greenlandic speaking and some of them do not have good
competency in Danish" and "an increase in the usage of Greenlandic, e.g.
at the bulletin table, however, the teachers are almost all of them Danish
speaking".

1O.Pragmatic Attitudes Versus Conditions at GU

VVhen analyzing the answers given by the respondents, the surprising
part was not that Greenlandic was spoken among the students (as was
shown in sections 6 and 7). Nor was it that some students mentioned they
would like Greenlandic to be used more. The surprising part has been how
pragmatic their attitudes were to the usage of Danish (as has been seen in
sections 8 and 9). This result should be correlated to the fact that the
primarily Greenlandic-speaking students (those attending Greenlandic
taught as a mother-tongue language, the A level students) have a hard job
attending classes taught entirely in Danish and attending them togetherwith
mother-tongue speakers of Danish.

Further, they are even attending classes in Danish taught as a subject
with the Danes, classes that are like those in Denmark for Danes. It has
been a political decision to have this one and only level instead of having
classes with Danish taught as a foreign language. The reason has been to
ensure that the students will be able to get a Danish education after the
gymnasium, not only as regards their knowledge of Danish, but also as
regards cultural knowledge in a broad sense, including knowledge about
how to argue. The Greenlandic mother-tongue teaching has been esti
mated to be too weak still to ensure this.23

In this way, the Greenlandic speaking students are attending two
mother-tongue courses (i.e. Greenlandic and Danish) and seem to have
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every reason to complain, but they did so very little in their answers,
although hey were interviewed in Greenlandic by Greenlandic students who
themselves are primarily Greenlandic-speaking and were asked questions
that almost asked for complaints.

11. The Greenlandic "Linguistic Market"
and the Usefulness of Danish

Bourdieu (1982; 1984) uses the term "linguistic market" to convey the
perspective on language that language usage is intertwined with socio-po
litical power relations through which certain ways of speaking (chosen
register, dialect, language) are ascribed more status than others, that is
more value at the market. He further mentions that choice of language in a
post-colonial setting is especially intertwined with power relations. Woolard
(1985) made some important comments to Bourdieu when researching the
development of Catalan under pressure from Castilian in Spain. Her con
clusion is that the hegemony is not fully established, and that resistance is
possible, and through this, the maintenance of alternative linguistic forms.
Woolard's comments are relevant in a Greenlandic setting. In the Danifica
tion period, Greenlandic did not disappear, and during these years with
Greenlandification, Danish is still spoken by some Greenlanders (not only
by Danes moving to Greenland from Denmark).

Because of differences between center and periphery in Greenland,
one might consider whether we should talk about two "linguistic markets",
Le. one being a monolingual Greenlandic speaking market in the periphery
versus the more bilingual market in the center, or one might consider the
same two kinds of markets but for different strata of the population.24

However, I think that in Greenland we should talk about only one basic
"linguistic market", but a market which is not fully integrated and with no
hegemony fully established. Further, this basic "linguistic market" might
appear to be ambiguous in validations because the demands are still
difficult to cope with for the Greenlandic population, although their demands
spring from their own wishes for a modem welfare community with a high
degree of public service, governed and performed by Greenlanders in
Greenlandic. The consequences are a frustration through which ambiguity
is further fuelled and which raises the need for further decolonization of the
mind. This entails a need to make a sharp demarcation between Green
landic culture and Danish culture, and thereby in some instances a need to
stress the prerogatives of the Inuit roots, including language, in a way that
is not always consistent with general political goals and a vision for the
future.
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Being asked about whether Danish is more useful than Greenlandic, in
question 10 a+b of the "Canadian part" of our questionnaire (cf. the
appendix), many answered "yes" because it is necessary in order to get a
higher education (being in line with the answers to question 15 a+b of the
"Nuuk questions" (cf. above in section 6). Some added that it depended on
where you were and what you wanted to do and gave as an example that
Greenlandic was necessary if you want to be shop assistant. That implies
that one has to be bilingual. Another consideration was that Greenlandic
was more useful when being in Greenland, but outside Nuuk. Their answers
seem to be spoken out of their actual life situation. The students did not
mention a growing tendency of being to get top jobs without being a
Greenlander and, by preference, a Greenlandic speaking Greenlander.
Very few Danish mother-tongue speakers become politicians, in fact none
are in the Home Rule parliament, for the time being (although Danish
speaking citizens are eligible). Danish is only partly the majority language
in Greenland, interpreting "majority language" as the language of most
power. Danish is still the language giving access to education. However,
by law Greenland is a monolingual Greenlandic speaking society. Not least
because of its Home Rule status, Greenlandic is in effect the majority
language as the language giving access to political power and many jobs
as leaders. There is, however, a huge problem because too many special
ists in the Home Rule administration are Danish mother tongue speakers.
On the other hand, you cannot fill many of these jobs without competence
in Danish (and English), partly because you have to have access directly
to information in Danish, and partly because you have to interact so often
with monolingual Danes. This being so, in Greenland the resource person
are the bilinguals. The ideal person is a more or less bilingual Greenlandic
mother tongue speaker, that is with Danish as a second language (or as a
good foreign language) and with some knowledge of English. However, if
the human resources at the "linguistic market" do not yield enough bilin
guals, and bilingualism (or rather competence in Danish and English) is the
prerequisite for many educational programs, an unpleasant choice or
unsatisfying compromise must often be made. This means one must
consider in any given situations whether to give greater weight to compe
tence in Greenlandic, or to bilingualism and professional competencies.
This produces ambiguity at the "linguistic market", because many do not
want to renounce the demand for Greenlandic competence, although they
de facto do it in their decision making. De facto the professional competen
cies are given precedence over language in a lot of cases, but not with
pleasure. Furthermore, for years nobody has paid effective attention to a
decline in competence in Danish.
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12.The Greenlandic "Linguistic Market" - and Nunavut

In Greenland, the statistics office of the Home Rule Administration,
Statistics Greenland, made an investigation in 1994 (Andersen, 1996) and
compared the result with some data from the 80s. They found that the whole
population in general seemed to have developed into being more bilingual
according to the interviewed persons' self-reports. This could partly be a
consequence of the establishment of television broadcasting, which in
cludes many programs from Danish Television broadcast either in Danish
orwith Danish subtitles. But the report from Statistics Greenland concludes
that part of the development at least should be seen as a development in
attitude. There might have been a bias in the self-reports in the 1980s,
because in those years it was next to bad to understand or speak Danish,
while now it seems to attractive to become a more or less bilingual
Greenlandic mother tongue speaker, that is with Danish as a second
language or as a good foreign language.

The Canadian investigations show a discrepancy, too, that is between
the self-reports in 1994 and some home observations carried out in 1998
(personal communications, Dorais and Sammons, October 1999). The
Canadian researchers have found more Inuktitut used at home now than
the self-reports stated for 1994. To me this sounds as ifthe situation in 1994
could be compared in some aspects with the change in Greenland that took
place in the period before and after Home Rule, where we saw an awaken
ing of consciousness about the Greenlandic language. A like change of
attitude might have taken place, because ofthe creation of Nunavut coming
up, and might have started to have an impact both on discourse practices
in 1994 and even more on the self-reports on discourse practices. Only the
future will show what kind of development Inuktitut will go through.

13. Language and Choice of Associates

Greenland is well off conceming the use and development of its Inuit
language, Greenlandic. However, there are still a lot of problems to be
solved. One of them is a tendency towards segregation along the language
border. According to the self-reports in the interviews, young people do not
choose their friends on account of language (cf. the figures for question 6
ofthe "Nuuk questions" below), and few ofthem classify their mates at GU
in language categories (cf. the figures for question 16 of the "Nuuk ques
tions" below). However, when asked whom they are friends with outside
GU (cf. the figures for question 5 of the "Nuuk questions" below) and
especially whom they talk with at GU (cf. the averages of the figures of
question 7a+b+c ofthe "Nuuk questions" below), according to their self-re-
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ports it turns out, that bilinguals will be generally with other bilinguals, and
more or less with the two other groups, while primarily Greenlandic speak
ers will mix primarily with other Greenlandic speakers and to some degree
to the bilinguals. In fact, the primarily Greenlandic speaking students report
that they associate less with the bilinguals, than the self-reports of the
bilinguals would indicate. In general the Greenlandic speaking students
seem to associate much more among themselves than the two other
groups. In Tables 7 and 8, B level students are divided into natural bilinguals
and those who are not natural bilinguals.

Question 7 a+b+c of the "Nuuk questions" were the following ones:

The following questions will be about discourse practices at GU:

1. to all: We divide students at GU into the following groups:

primarily Greenlandic speaking; bilinguals more or less;
and primarily Danish speaking.

a. If thinking of the primarily Greenlandic speaking students, would
you say that you speak with them:

very often I from time to time I seldom
b. If thinking of the more or less bilingual students, would you say

that you speak with them:

very often I from time to time I seldom
c. If thinking of the primarily Danish speaking students, would you

say that you speak with them:

very often I from time to time I seldom

In the database assembled from the data, high frequency of interrela
tion ("very often') is coded with the numerical value "1", whUe the lowest
one ("seldom') with "3" and the one in the middle (''from time to time') with
"2". If one takes all the values chosen in total and divide them with the
number of students when distributed into the following three groups: "natu
ral bilinguals", "primarily Greenlandic speaking students" and "primarily
Danish speaking students" we get the following quotients:

Native Bilingual
Greenlandic
Danish

With Greenlandic
speakers

1.43
1.22
2.18

With bilingual
speakers

1.00
1.89
1.09

With Danish
speakers

1.43
2.11
1.00

As the lowest·possible value was "1", we find the maximum of interre
lation frequency for the "native bilingual" and for "Danish" with their own
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group. Further, the lowest frequency is found between "Greenlandic" and
"Danish". Finally, very few used the value "3" at all, in my interpretation, in
full accordance with the non-aggressive attitude so common among stu
dents; it would not be kind to associate "seldom" with those with whom one
attends the same classes.

Dividing the respondents into groups of AlBIC-level, we get the follow
ing figures:

With Greenlandic With bilingual With Danish
Speakers speakers speakers

'A' 1.11 1.22 1.56
'B' 2.00 1.00 1.00
'C' 2.13 1.13 1.00

The students' own explanation is that personality and interests are the
decisive factors when choosing friends (according to their answers to
question 6 of the "Nuuk questions", in which only two of the 27 respondents
included language and then only together with one of the other two
parameters.

It is possible we are dealing with a difference in general attitudes which
in the end might depend upon different degrees of access to different parts
of the "cultural market" in Greenland. VVhat they themselves experience as
differences in interests in fact seems to correlate with their kind of access
to the "cultural market", dependent as this is upon their linguistic compe
tencies.

In the interviews, the Danish-speaking students who are of mixed
descent stress their feeling of not being competent in Greenlandic. Their
heuristic requirements are covered, but they seem to be very aware of
facing problems at the ethno-national level and of not having access to a
full integration into the community, now and in the future. The Danish
speaking students mention that they think that the primarily Greenlandic
speaking students have problems in the heuristic dimension. However, this
is not mentioned by the primarily Greenlandic speaking students, either
because they - or at least some of them - do not feel that they have any
uncovered heuristic requirements, or because they do not want to complain
in any way. But this leads us to consideration of the educational system in
general.
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14.The "Linguistic Market" and the
Educational System in General

The tendencies at GU to strive for some competence in Danish no
matter how unfair the conditions are, and to be very pragmatic (or with the
expression used in the Canadian research: practical) towards Danish, seem
to be a very sensible attitude among the students. They know quite well
that a certain degree of bilingualism gives them the greatest access to the
community in modem Greenland. These tendencies are seen elsewhere in
the society, too. As hinted at above, when speaking about the "linguistic
market", this attitude does not mean that Greenlanders do not care any
longer about development as regards to their own language. In 1999 they
looked back at 20 years of Home Rule and discussed whether or when
independence would be possible. They criticized the fact that monolingual
Greenlanders still have to cope with a lot of problems whenever they are in
contact with the public sector because they sometimes meet monolingual
Danish-speaking persons with whom they must work. It is felt to be an
unsolved problem that the majority of the experts working as civil servants
in the Home Rule administration are still Danish speaking Danes coming
from Denmark.

However, while this is taking place, we have another tendency showing
the awareness ofthe importance ofcompetence in Danish and English. The
parents of the students are aware of problems, both of the language
problems and of a problem with too low standards of school education in
general. In the past, many parents chose to pay to have their children stay
for one year in a continuation school in Denmark. Now such stays are
subsidized, so that all children should be able to do it. Further in Nuuk, in
addition to the integrated Greenlandic school we have had since 1994, we
have some classes to receive newcomers from Denmark. However, the
parents of some bilingual children from Nuuk have arranged to have their
children attend these classes also.25 Although it was more or less unspo
ken, it was the Danish classes in the former system (before 1994) that the
bilingual children of the elite attended.

According to Gimbel and Holmen (1998:277),26 analyzing the situation
in the Greenlandic primary school, the most serious problem in Greenlandic
language education is:

the ambiguity connected with being a bilingual society in eve
ryday communicative patterns and the symbolic construction
of the country as monolingual. As Greenlandic seems to be in
a strong position, at least among the younger generations, the
ambiguity mainly concerns the learning and teaching of Dan-
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ish. It means that young people are expected to master Danish
at a relatively high level, yet their learning process is not given
very high priority. Consequently, the public debate is over
whelmingly concerned with the linguistic shortcomings of the
Greenlandic youth, and much less with the quality ofthe Danish
instruction they have been offered. In terms of secondary and
further education, this seems to constitute a real barrier for a
majority of the younger generation.

Unfortunately, I think that the problem is even greater, taking the
attitudes of the parents through the years, and taking my experiences with
new students into account. The problems ofparents appearto be a concern
with the general of education in the Greenlandic stream (when they have
chosen to put their children in the Danish stream, and then in the later years
in the "receiving classes'). In my case, as a teacher in the Department of
Greenlandic Language and Literature at the University of Greenland, I am
concerned for new students when estimating the level of Greenlandic
mother-tongue teaching.27

The problem in years to come will be not only how to ensure that the
children will get enough competence in foreign languages, Danish and
English, to get the education that is necessary and that they would like to
get, but also whether already educated Greenlandic teachers will be able
to get sufficient extra training to keep a sufficient level of students in the
integrated school. As I said in the beginning, Greenlandic might have
prevailed so much that it will die of its success. The school has become
much more Greenlandic again, first because of fewer Danish children
(compared with the number of Greenlandic children)28 and in recent years
because of the decrease in Danish-speaking teachers, especially in the
"integrated school". This means that if a substantial effort is not undertaken,
the children will neither develop enough general language competency or
enough fluency in Danish and lor English to cope with an education.29

15. Conclusion

The pilot projed has shown that if you are a mother tongue speaker of
Greenlandic when you reach teenage years, you will go on using your
language except when it is either impossible or awkward, that is when
talking to orwith monolingual Danish speakers or primarily Danish speaking
speakers. The language of the interviews showed that no code-switching
took place. On the other hand, the pilot projed also pointed out how the
groups are divided along lines of more general attitudes, whiCh are corre
lated with their linguistic behaviour. Further, the pilot projed shows the
tendency towards a very pragmatic attitude towards Danish as an instru-
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mental language, which is absolutely necessary in educational context. The
very positive element in this is that no complaints were uttered. The
victimized attitude of the former generation is being replaced by a pragmatic
active attitude. The precondition for this is, of course, that Greenlandic is
felt not to be endangered.

Simultaneously, some remarks from primarily Danish speaking stu
dents, especially those of mixed descent, point to the difficulties they meet
in Greenland of today because of a conscious effort to decolonise further
through Greenlandification. The resource person now-and at least in the
near future-is the bilingual speaker, if not with a balanced bilingualism,
then with a full and modernized Greenlandic mothertongue and with Danish
(and English) spoken with fluency.

If Greenlanders fail to get enough education, we are back to 1953 and
once more to a huge import ofwell-educated Danes-and the Greenlandic
language and identity will be threatened once more! The open question is
whether Greenlandic politicians and administrators are able to find both the
economic resources and the human resources to solve the problems ofthe
school. Most ofthem have realized the problem.3O They first and foremost
have to ensure a much more competent and stimulating Greenlandic
mother tongue teaching, not to nurse the language as belonging at a
museum, but to ensure the general intellectual competencies of the chil
dren.31 The open question is whether Greenlandic politicians and adminis
trators will be capable of inspiring the whole population to do the enormous
effort needed both to retain a full-fledged developing Greenlandic language
and to ensure enough education to run a country. This is the challenge that
the Greenlandic population has to face, the faster the better, and the more
consciously the better, in my opinion. It is a tough challenge, because they
are so few, that a very great proportion of them have to become more or
less bilingual-the country is not rich enough to yield them a living for free,
they have got to have enough know-how in order to compete in a tough
world. Further, as far as I can tell they have got to be able to compete,
because they themselves do want a modem Western society, that is one
that is both Greenlandic and has all the facilities and all the cultural options
they have gotten accustomed to, and they do want to be in charge
themselves and to reach a higher level of independence.

VVhen compared with Nunavut, the language situation in Nuuk and in
Greenland shows how different the development through the centuries has
been, but also how difficult it is to master the balance between two
languages in a post-colonial setting, or maybe how difficult it is to retain the
Inuit language and simultaneously have enough people getting enough
linguistic competencies to get access to education and to be part of global
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communication and culture, in addition to competencies to bring about
continuing development of the local culture.32

Notes

1. The Greenlandic Gymnasium is the triennial education which follows
Grade 10 at school and precedes university.

2. This paper is an enlarged version of that paper. A full report, including
data from Aasiaat, will appear later.

3. Fortunately both missions which operated in Greenland, the Danish
and Moravian missions, used the Roman alphabet. Many variations
were found through the decades, but all the orthographic variants are
still rather easily read. Dialect differences are small in West Greenland.
The dialects of East Greenland and the Thule area are substantially
different from those in West Greenland, but since those parts of
Greenland were not colonized until 1900, the standards of Central
West Greenland were transferred to them, causing some problems.

4. In Nunavut in general people more than 50 years old have had no
school education. Until after World War Two, there were only a few
missionary "schools" driven by the missionaries or their wives. The
first (federal) school in Iqaluit did not start until 1948, and only with
English as instruction language. There were some experiments teach
ing in Inuktitut in the 1970s. The education of Inuit teachers did not
begin until 1975, more than one hundred years after the institutional
ising of it in Greenland.

5. In the early 1990s, Langgard (1992a; 1992b; 1995) drew attention to
the fact that when Greenlandic was felt to be in crisis, the number of
schoolchildren born in Greenland was very low, while exactly in the
same period the number of Danish schoolchildren (and their families)
reached a peak. His conclusion is, that Greenlandic never was endan
gered, but only felt to be so.

6. Dorais and Sammons (forthcoming) report that among the 126 school
children, 101 were Inuit (20 Anglophone and 5 Francophone), while
their sample of adults consisted of 76 (51 Inuit, 20 Anglophones, 5
Francophones). The total population of Iqaluit is 4,500 inhabitants of
which 63% are Inuit and 37% are Qallunaat (non-Inuit), these last
including 250 Francophones.

7. This account comes from infonnation gathered during a one week stay
at Nunavut Arctic College in Iqaluit in OCtober 1999.

8. Such questions were asked in Iqaluit, the situation there being different
from that in Greenland.
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9. This is, perhaps, better, though not optimal, than the situation in
Nunavut, where Inuktitut is taught as a mother-tongue only until Grade
4.

10. I hearby thank Kistaara Vahl Motzfeldt, Eva Thomassen and Karen
Rams0e, and our guest student from the University of Copenhagen,
Denmark, Liselotte Christiansen, for their enthusiastic participation in
this pilot project.

11. Since the grant that I asked for and received was but 35,000 Danish
Crowns (approximately 5,000 US dollars) the projectwas planned only
to be a pilot project, and only to be carried out in Nuuk in order to avoid
transportation expenses which are high in Greenland. However,
thanks to the interest and participation of our students, most of the
grant was saved and could be used to expand the project to include a
parallel investigation at one of the other two Greenlandicgymnasiums.
These are situated in environments with very few Danes. An intemor
dic research programme on bilingualism, under the direction of Lang
gard, has done interviews in Qaqortoq, in the Southern part of West
Greenland, covering all young people bom in 1981 and 1982 and those
born in 1959. Although this investigation uses a different questionnaire,
designed to be compatible with the other parts of their programme, I
decided to let my pilot project cover the gymnasium of the Northern
part of West Greenland, placed in the town of Aasiaat.

12. In the Canadian investigation, the sample was not systematically
chosen at random, but rather covered those whom the interviewers
could get hold of, aiming at dispersion over certain parameters such
as age, gender and employment.

13. The Canadian investigation operated with a short questionnaire for
children, and a longer questionnaire (which they refereed to as in
depth interviews) for adults.

14. According to the staff at the GU in Nuuk, this tendency has changed
over the last year, with an increasing number of Danish-speaking
students dropping out, too.

15. Outside Nuuk, the numerical percentages are somewhat different, due
to the general demographic picture, ego at the gymnasium in Aasiatt.
The figures of 4 1GU classes in November 1999 were; 86 at A-level,
7 at B-Ievel and only 1 at C-Ievel of the total of 94 students.

16. This particular class was chosen by the administration ofGU, because
we asked for a class with some students from East Greenland in oreler
to cover the dialect parameter so salient a factor in Iqaluit.

17. Forthe tenninology ofAuer (1998), see the Introduction and the whole
volume.



266 Karen Langgard

18. The term has been attacked, not least out of political correctness. I will
refer to Cummins (1998) for considerations on the content ofthis issue.

19. Eg. Danish ''telefon'' (ie. phone) has become ''telefoni'' as in ''tele
foniminut" (to his own phone). Today, a lot of loanwords are still used
in Greenlandic, not least about technical matters, but more or less in
the same way in which Danes use English loanwords speaking Danish.
However, scared by the past, some of the older generation criticize the
habit, and in the opinion of many younger speakers, use too many
resources on this (M0l1er, 1992).

20. My first thought listening to his answer was that he was a newcomer,
and checking it out, the interview showed him to have lived all his life
in Denmark till they moved to Nuuk 4 months before the interview. My
experience from daily life in Nuuk is, that after some time monolingual
Danes get accustomed to their exclusion by the language barrier from
time to time.

21. The same practice is exactly the practice that causes problems for
Danes when trying to learn to speak Greenlandic, and that is a stress
factor for those who can understand Greenlandic, without speaking it
fluently, the problem arising when they want to comment on a topic,
but do not want the conversation to switch over to Danish.

22. Danish taught as a subject was only taught at mother-tongue level to
all the students at GU.

23. This state of affairs in the teaching of Danish as subject is going to be
changed; at last the disadvantages ofthe system have been estimated
to be just too great.

24. Patrick (1998) talks about more markets involved in the linguistic
situation in Kuu~uaraapik in Nunavik, Quebec, Canada. However, I do
not think it is either attractive or possible to view the Greenlandic
setting as divided, as it seems to be impossible nowadays to be outside
the part integrated in the modem lifestyle dependent on international
know how, having access to this through Danish (and English). Apart
from the different history, Greenland, being an island, is not a northern
frontier, but much more centered around its Home Rule.

25. This is common knowledge, also mentioned in Gimbel and Holmen
(1998:275).

26. They describe themselves on p.276 as outsiders. For a full-fledged
description of the language situation in Greenland, see Langgjrd
(1992a; 1992b and especially 1995).

27. A conference "Atuarfltsialak" was held in September of 1999 about the
Greenlandic primary school. In January 2000 a preliminary status
report from this conference was published, signed by the Greenlandic
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minister for School. Problems like the ones I have hinted at are
mentioned (see Statusrapport for folkeskolen, 2000).

28. This development and its consequences for the fluency in Danish of
the primarily Greenlandic-speaking children were researched and
described by Langgard in the early 1990s. (See Langgard, 1992a;
1992b; 1997).

29. Some would like education to become Greenlandic in the sense that
not only the teaching, but also the books and all the materials should
be in Greenlandic. The answer to this is quite simple, I think. This is
not possible, not even at the high school level and not at all at the levels
after high school. Even if all human resources were used to translate
enough, the material would be outdated when finished.

30. A school of foreign language teaching was established in Sisimiut in
1997. The need for fluency is a subject mentioned in the yearly speech
of the prime minister of Greenland at the 1st of January, 2001.

31. Here I am hinting at the necessity to find the right balance between
acceptance of loanwords from English and Danish and the human
resources used in order to invent new expressions for new cultural
elements. A balance is used among the resources invested. Children
learn some of the words describing the former traditional hunting
community and the need forteaching them to argue in a modern setting
about the present day and the future. Because of "cultural lag", some
of the older generation will insist so much on the past, that they are an
impediment to the development of Greenlandic.

32. Since this article was written a number of things have happened in
Greenland as well as in Nunawt. An important conference about
language policy in Greenland was held in Kangerlussuaq in January
2001, with the participation also of the Language Commissioner from
Nunavut. At this conference the Greenlandic Minister of Culture,
Education, Research and Church mentioned in her opening speech
among otherthings that one should be on one's guard against increas
ing monolingualism in Greenland. A figure mentioned by Thomas
Anderson, Statistics Greenland (found in a publication from Statistics
Greenland, 2000) at the conference in Kangerlussuaq is of special
interest: in connections with interviews of pupils in grade 9-10 in the
Greenlandic School about drugs, 47% said that they do not speak or
understand anything but Greenlandic, while 49% were to some degree
bilinguals and 4% speak only Danish. The general attitude at the
conference was the Greenlandic is not a threatened language and the
Greenlandic will stay the mother tongue language in Greenland, but
Danish will go on having a special status (being a second or very good
foreign language), while English shall be the third language (mastered
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as foreign language). During these days (April 2001) an advisory body
was assembled to make recommendations to the Greenlandic politi
cians. In Nunavut the Language Commissioner was quoted in Nunat
siaq News, November 24,2000 stating that an effort is needed to save
Inuktitut, especially among young people. That is, that in both coun
tries, the language situation is debated, and with less tribute to political
correctness, and more willingness to make an effort to cope with the
problems, problems that are-to state it a provocative way-of oppo
site character: too much Greenlandic in Greenland versus too much
English in Iqaluit.
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APPENDIX

The questionnaire for:

DISCOURSE PRACTICES IN NUUK

A PILOT PROJECT AT GU DECEMBER 1998

271

1GU/3GU
respondent number
language of the interview
gender
year of birth
moved to Nuuk: when and from where
Greenlandic at AlBIC level
(according to the interviewer) appearance:

Greenlandic I mixed descent - blonde I mixed descent - dark I
Danish

IQALUIT QUESTIONS:

1.a What is the first language you learned to speak?
1.b If Greenlandic, what dialect?

In the following two questions we are not asking about your grades for
Greenlandic and Danish as teaching subjects, but about competencies
for communication:

2. How do your rate your competence of Greenlandic. Choose one
of the following values:

excellenUgood/elementary/1 do not speak Greenlandic
3. How do you rate your competence of Danish: Choose one of the

following values:
excellent / good / elementary /1 dQ not speak Danish

4. In the following circumstances, which language(s) do you normally
speak?

Greenlandic only I Mostly Greenlandic / Greenlandic +
Danish / mostly Danish / Danish only I Something else /
Have not got any

4.a. with your mother
4.b with your father
4.c. with your girl/boy friend
4.d. with your siblings
4.e with your friends
4.f at your work (not GU)
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S.a. Why do you speak this way with your mother?
S.b. What would happen if you spoke otherwise?
6.a Why do you speak this way with your father?
6.b What would happen if you spoke otherwise?
7.a Why do you speak this way with your siblings?
7.b What would happen if you spoke otherwise?
8.a Why do you speak this way with your friends?
8.b What would happen if you spoke otherwise?
9.a Do you find it easier to express your feelings in Greenlandic or in

Danish?
9.b Why?
10.a Is Danish more useful than Greenlandic?
10.b (if yes) Under what circumstances?
10.c Why?
11.a Do you think that children 2-3 generations from now still will speak

Greenlandic?
11.b Why?
11.c Do you think it is important for young people to speak Greenlandic?
11.d Why?
11.e Do you think that Danes living in Greenland should learn

Greenlandic?
11.1 Why?
11.g Would you, personally, be sad if Greenlandic disappeared?
11.h Why?
12.a Can one be a real Greenlander without speaking the language?
12.b Why?

NUUK QUESTIONS

2. How would you describe yourself:
As one who has learned both Greenlandic and Danish before
school and as one who uses both languages actively
everyday I as Greenlandic speaking I as Danish speaking I
otherwise (if yes: what?)

After this the interviews, spitted out into questions for bilinguals / Green
landic speaking / Danish speaking + otherwise, but identical questions
got the same number - below I will indicate instead to whom they were
asked:

3. to bilinguals: Are you in general: almost equally good at Greenlandic
and Danish?

best at Danish? I best at Greenlandic?



Discourse Practices in Nuuk Greenland 273

4. to Greenlandic: How would you describe your Danish: when
communicating at Danish,

have you got many problems I some problems I almost no
problems?

5. to Danish: How would you describe your Greenlandic: when
communicating at Greenlandic,

have you got many problems I some problems I almost
no problems?

6. to all: Are your friends: Greenlandic speaking I Danish speaking I
bilinguals

you many choose more than one of the possibilities
7. to all: VVhat counts more when choosing your friends? Choose

max. 2 of the following choices:
their language I their interests I their personality

The following questions will be about the discourse practice at GU:

8. to all: We divide the students at GU into the following groups:
primarily Greenlandic speaking I bilinguals more or less I
primarily Danish speaking

d. If thinking of the primarily Greenlandic speaking students, would you
say that you speak with them:

very often I from time to time I seldom
e. If thinking of the more or less bilingual students, would you say that

you speak with them:
very often I from time to time I seldom

f. If thinking of the primarily Danish speaking students, would you
say that you speak with them:

very often I from time to time I seldom
8.a to bilingual + Greenlandic: VVhen you are talking everyday talk with

a co-student who is primarily Greenlandic speaking,
do you then talk__ together. Greenlandic I Danish I
both of the two languages?

8.b to bilingual + Greenlandic: VVhenyou are talking everyday talk with
a co-student who is more or less bilingual,

do you then talk__ together. Greenlandic I Danish I
both of the two languages?

g.a to bilingual + Greenlandic: VVhen you are talking about classes and
homework with a co-student who is primarily

Greenlandic do you then talk together. Greenlandic I
Danish I both of the two languages?

9.b to bilingual + Greenlandic: VVhen you are talking. about classes and
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homework with a co-student who is more or less
bilingual, do you then talk together: Greenlandic I
Danish I both of the two languages?

10 to bilingual + Greenlandic: In a setting where you are talking
Greenlandic with somebody, if then a Danish speaking student

shows up, will you then switch to Danish all of you: always I
some times I seldom or never?

11 to Danish: Do the primarily Greenlandic speaking students from time
to time speak Greenlandic to you, uttering more than just a few
stock phrases?

12 to Danish: Do the bilinguals from time to time speak Greenlandic to
you, uttering more than just a few stock phrases?

13.a to Danish: If you are together with Greenlandic speaking and
bilingual students, do they then from time to time speak Greenlandic
among themselves?

13.b to Danish: If yes, does this annoy you some times?
14.a to all: VVhen talking small talk at GU both Greenlandic and Danish

are spoken. Does this discourse practice often cause you
communicative problems?

14.b to all: If yes, give some examples:
14.c to all: Does the discourse practice annoy you?
14.d to all: if yes, give some examples:
15.a to all: Do you fee that the use of two languages at GU entail

something positive?
15.b to all: If yes, comment on how .
16 to all: Above in the questionnaire we divided the student at GU

into bilinguals, Danish speaking ones and Greenlandic speaking
ones. However, do you yourself divide the GU students this way,
when thinking of them ordinarily?

17 to bilingual + Greenlandic in 3GU: Do you think that a shift has
taken place in the use of your two languages since you started at GU.

Yes I speak Greenlandic more I yes I speak Danish
more I no it is more or less as before

18. to Danish in 3GU: Do you think that you have used Greenlandic more
since you started at GU:

yes I no it has not changed I no I use it less
19.a to all: Would you like something connected with the discourse

practice at GU to be changed? Yes/no
19.b to all: if yes, what ....


